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Abstract 
The emergence of mentoring as a professional development strategy has not been given due attention in the context of enhancing 
English Language competence amongst academicians who are non native speakers. This paper focuses on the intervention 
method adopted in an action research to pilot an investigation the effectiveness of mentoring system as a strategy to enhance the 
competency of lecturers involved in this project. All mentees and mentors are asked to write a reflection of the programme 
focussing on the three main components that comprise of i) meet up session ii) e-mentor iii) emails. This paper puts forth the 
reflections of a sampled of mentor-mentees’ reflection whose reflections are analysed based on a content analysis approach. The
responses are thematically coded and categorised. The mentor-mentees’ reflections on the approach are analysed to investigate 
the effects of such an intervention for this action research.  
© 2011 Published by Elsevier Ltd. Selection and/or peer reviewed under responsibility of the UKM Teaching and Learning 
Congress 2011. 
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1.  Introduction 
Due to the ever increasing internationalisation of academia (e.g. Leonardo da Vinci (April 15, 1452 – May 2, 
1519), Socrates (469 BC–399 B) and international MBA programmes), academic professionals as well as support 
staff  are increasingly required to use the working international language; i.e. English in their daily work. Whether it 
is for giving lectures, hosting foreign visitors or attending international conferences and seminars, the ability to 
communicate effectively in English is now a required skill. The attainment of such skill undoubtedly helps 
contribute to one’s professional development both in terms of personal development and career advancement. The 
top management team of UKM (Universiti Kebangsaan Malaysia) has raised concerns regarding a pool of lecturers 
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at the institution who lacks the competence to communicate effectively in English and this is apparent among the 
junior lecturers. This deficiency has thus handicapped them in certain academic arena; such as at conference 
presentations and in the writing of journal articles. Such handicaps may hinder one’s professional development.  
The emergence of mentoring as a professional development strategy has not been given due attention in the 
context of enhancing English Language competence amongst academicians of non native speaker lecturers. This 
paper focuses on the intervention method adopted in an action research to investigate the effectiveness of mentoring 
system as a strategy to enhance the competency of lecturers involved in this project. The mentor-mentees’ 
reflections on the approach are analysed to investigate the effects of such a method. The effects of the scheduled 
‘mentor-mentee talk’ sessions and the use of E Mentor as well as the ‘keep in touch’ emails will be highlighted.  
2.  Literature Review 
There are a variety of approaches to professional development, including consultation, coaching, and 
communities of practice, lesson study, mentoring, reflective supervision and technical assistance. The literature 
reveals that among the different approaches such as mentoring, coaching and supervision, mentoring seems to be 
very effective in enhancing teachers’ professional development (Carter & Francis, 2001; Johnson, 2002; Portner, 
1998; Yost, 2002).  
Mentoring is a process in which a more skilled or more experienced person, the mentor, nurtures someone less 
skilled or experienced, the mentee. This may involve a mentor adopting a variety of roles of modelling, teaching, 
sponsoring, encouraging, counselling, or befriending (Anderson and Shannon, 1988), coaching, supporting, 
promoting (Lacey,1999), or even supervising and providing situational leadership (Colwell, 1998) to a mentee for 
the purpose of promoting the latter’s professional and/or personal development (Colwell, 1998; Anderson and 
Shannon, 1988). 
However, the emergence of mentoring as a professional development strategy has not been given due attention in 
the context of enhancing English Language competence amongst academicians of non native speaker lecturers. This 
research thus intends to address this predicament through its means of intervention by implementing mentoring 
system as an approach to enhance the professional development of the junior lecturers. It is hoped that by providing 
some kind of support to this pool of lecturers, it would help retain them within the profession and to develop them as 
potential professionals. The study aims to: 
1. measure the lecturers’ level of English language proficiency 
2. implement the mentoring system in enhancing the English language competence amongst lecturers 
3. investigate the pre and post intervention comparison  
4. evaluate the effectiveness of the intervention procedure i.e. mentoring system 
3.  Methodology 
The study employed an action research method. A total of 8-10 language lecturers and instructors were identified 
as mentors on voluntary basis by the two centres; School of Language Studies & Linguistics and Centre for General 
Studies. A sample of a proportionate size of 3-4 mentees was selected by various faculties for each mentor as 
respondents. These respondents met the following criteria: 1) employed as full-time lecturers at UKM, 2) considered 
as junior lecturers, 3) volunteered to participate in the study.Respondents’ level of English Proficiency was  gauged 
during the mentor-mentee first meet up session.   
The intervention phase  of the mentor system encompasses three main elements: 
1. email correspondence and E-forum between mentor and mentees 
2. coffee / lunch hour between mentors and mentees once every week  
3. monitoring of individual development in academic discourses 
Mentors were asked to record each meeting and to note their observation of respondents’ areas of weaknesses 
and progress in a log book or ‘mentor journal’ to analyse the comparison of the pre and post intervention 
strategy.The duration of experiment was scheduled for 14 weeks.  
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This paper however,focuses on 5 mentees’ reflection on the intervetion measures as they are those who 
voluntarily responded to the request to submit their reflections on the programme to date. They are labelled Mentee 
A,B,C,D and E for the purpose of discussion. A reflection by 2 mentors were highlighted in this paper.  
4.  Preliminary Findings and Discussion 
4.1  Mentees’ Reflection 
In general, a number of mentees reflected that it is a rather challenging task to try and meet up with all members 
in the team. The programme tries to initiate a meet up session once in every two weeks between mentors and their 
mentees in general Due to time constraint, it is ‘really hard to have time together’ and is ‘not an easy task to meet up 
regularly’. 
4.1.1 The Meet up session
Most of the mentees reflected that the meet up session is a favourable measure. One of the mentees finds this 
session most favourable when the meet up session is ‘as casual as possible’. It allows every mentee in the groups to 
make attempts to speak in English without any hesitation. According to mentee A ‘this is only platform I have so far 
in my life which I can speak without concerning the grammar mistake and not feeling shame in making errors’.
Other than that he finds that the meet-up sessions give him the opportunity to speak English where the opportunity 
to do so is very rare on UKM campus itself.  
Mentee B finds that it is at these sessions that everyone ‘would talk freely and reap the benefits of the meetings’.
This perhaps refers to the casual nature of the meeting where it naturally turns out to be a kind of a chit chat meets 
up between mentors and mentees. It seems that the presence of an English mentor becomes an avenue for the 
mentees to query matters regarding the use of English. Any confusion regarding the use of the language could be 
referred to the mentor for further explanation and clarification.  Though mentees B agree that it is rather a hassle in 
trying to set up common time, nevertheless he gives a ‘thumb up and suggest that this program should continue’.
Mentee C admits that these meet up sessions make him become more ‘daring’ to talk and for certain has built his 
confidence to speak English. It is interesting that mentee C finds a strategy based on his own learner motive to listen 
to the discourse that takes place during the meetings. He takes note and is attentive to words that he hears repeatedly 
occurring during conversations as well as in email correspondence according to him.  
Mentee D expresses that it is a ‘good idea to mix up senior and junior academicians in one group’. Mentee finds 
that it helps to build her confidence level when speaking in English. However, it depends on her mood and topic 
during discussion. Mentee admits that she still finds it difficult to communicate in English with someone whom she 
is not familiar with. This is interesting to note as it is one of the weaknesses in communication in general whereby 
participants or the ‘talker’ finds it hard to manage small talks when in the presence of unfamiliar people. Mentee E 
reflects that: 
‘Really hard to have time together and I think that it is not enough time for me to improve myself by this 
several meeting. However, these meet-up sessions give me a chance to speak English with Malaysian where 
it is really hard to get this opportunity here in UKM. I really enjoy it an hope to continue again in the next 
session if any’.
An isolated reflection from a mentee was also noted (mentee not labeled) where mentee expressed there was no 
meet up. This is perhaps due to failure to get commitment from members to meet up.  
4.1.2  The E- Mentor System 
The E-mentor system is a system was created for mentor mentee interaction via online. Members had to access 
using a username and a password allotted to each mentor and mentee. It allowed members to record their talks that 
can be submitted to each respective mentor. A discussion forum is also available in the system.  
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This system is however, currently not a favourable mean for participants of the programme. One finds it ‘time
consuming’ and another mentee believes that ‘not many people use it because lack of time’. This is expected when 
participants of the programme are academicians where their daily schedule at work is often too occupied. 
Mentee B expressed his opinion that there is ‘NO need for any redundancies’ as he mentions other forms of 
liaison between mentor mentee that can be done via email where responses are quick and fast. This is not surprising 
as emails are means of communication that are common work correspondence amongst academicians. 
Mentee A reflected that: ‘it was too slow and sometime I could not even access it. Of course, it is a good 
designed system to create more interactive opportunity between the team members’.
4.1.3  ‘Keep in Touch’ Email 
Almost all mentees find using the email is ‘good enough’. They find this medium of correspondence between 
mentors and mentees more practical as compared to the online communication of the E mentor system. One of the 
mentees specifically reflects that he learns many new words through his correspondence with his mentor. He takes 
note of the new sentences he encounters in the emails as well as words used by the mentor. New phrases such as 
‘globe trotting’ and ‘body jam’ were those he noted down and become added new vocabulary learnt.  
4.2  Mentor Reflection 
This section presents a mentor’s reflection on the programme with reflections focusing on the three components; 
meet up session, E Mentor and email correspondence. Below is the mentor’s reflection as it is written by the mentor 
herself. 
4.2.1  The Meet up Session   
A general view or armchair speculation of the mentees’ proficiency level is upper-intermediate to low advance. 
When communicating, they can be understood and can understand whatever that is being discussed in the sessions. 
However, there are problem areas, mainly in vocabulary (such as inappropriate word choice or loss for words). 
Upon reflection, it is observed that mentees are generally aware of their weaknesses in the language and aware of 
their concerns when communicating with others.  
There was a concern on vocabulary and phrases and how, sometimes during lectures one falters or stalls for 
awhile before continuing. Though mentees claimed their English is comprehensible, fluency can be improved. The 
attitude and interest to want to improve and learn is very positive in most mentees. Concerns of how people perceive 
her when speaking in English is common amongst mentees. A mentee expresses more concern about how local 
audience perceive her as compared to foreign listeners. Her shy character, soft spoken nature and lack of confidence, 
is what hinders her from enhancing her language development further. Similarly with minimal problems in 
vocabulary, it results more Malay words being used in casual conversations . 
Another observation is from the perspective of timing. The meet up sessions were weaved in between mentees 
busy schedule. It is believed that this has an effect on the mentees communicative performance. One mentee 
believed that his overseas trips had actually enhanced his English whilst for others, less English was used, as 
interactions were more in Malay in local workshops. These may also be one of the factors contributing to mentees’ 
respective communicative performance during meet up sessions. This observation was confirmed even more at 
following meet up sessions when all met after a long break of Eid celebration. A mentee became more hesitant and 
even less fluent than usual. There was also a mentee, on the other hand, who was more relaxed and comfortable, 
perhaps due to her familiarity with the Mentor. This has lead to her language to be a little more fluid . 
The casual meet up sessions have also created a ‘comfort’ zone to speak English amongst the mentees; either 
between a mentee to another or mentees and their mentors. It is observed that there seems to be a ‘breakdown’ of 
barrier of confidence to speak amongst mentors and mentees. Enthusiasm to speak casually in exchanging of matters 
talked about is obvious. Mentees were eager to speak and as they spoke they may halt to ask mentors “is right the 
way I say it?”. It is at this point that a mentor has the opportunity to correct or to confirm the correct use of the 
language.  
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To conclude, mentees are aware of their weaknesses and wish to improve. The important but difficult aspect of 
the meet up sessions is, planning dates to meet when everybody. But when there was one, its value was undeniable.   
4.2.2  The E-Mentor System 
Up until this moment, this online system is rather inactive. One of the mentees felt that it was redundant as there 
are many other ways to connect. The E-Mentor required a lot of time spent by mentees and mentor alike to interact. 
It is even more troublesome during semester when all are busy. Similarly with the mentors, busy schedule was 
contributing factor to the non use of this system. Like one of the mentees, the mentors have forgotten their password 
which led to the non use of the system. 
4.2.3  The ‘keep in touch’ e-mails 
This means of intervention encouraged mentees to write to their mentors. They are able to familiarise themselves 
with correspondence via emails using the international language. Most mentees would respond to email 
correspondence rather prompt. It indicated that this means of interaction is perhaps a more convenient way to 
interact. However, the initial idea to create this email correspondence to be more of a ‘keeping in touch’ emails turn 
out to be a correspondence that is usually to keep up with setting of appointment dates for meet up sessions. It seems 
that a more vigorous use of emails is warranted if it is to serve as a means to ‘keep in touch’ which calls for more 
initiated emails from the mentors themselves.  
5.  Discussion 
A study by Nguen (2011) finds that that mentorship is a potentially important component of an initial teacher’s 
professional development for its tremendous benefits. Her study focuses on developing professionalism amongst the 
English language teachers. This is evident in this intended action research whereby the intervention measure to 
enhance the professionalism amongst academicians through the enhancement of individual’s communicative 
competence is speaking English via the mentoring system.
As this paper aims to present the investigation on the effectiveness of mentoring system as a strategy to enhance 
the competency of lecturers involved in this project, an overall conclusion is that it is to a certain extent found to be 
effective. The mentees’ reflections on the approach show that they find the programme effective as a means to 
improve their competence level in speaking English. It is interesting to note that the meet up session is found to be 
most favourable component of the programme compared to the email and the E Mentor system. Mentees favour 
these ‘talk’ sessions though there is a suggestion that these sessions are more carefully planned. Perhaps this refers 
to the topic of conversation or it may also refer to a proper planned schedule of the meetings.  
With regard to the schedule of meetings, though it was planned initially that the meet up sessions will take place 
once in every two weeks on regular basis, it has not been an easy task. Mainly this is due to the fact that to put 
together everyone’s available time was quite a chore. However, from the mentor’s point of view, it was still possible 
to meet up when the appointment dates are monitored by the mentor themselves. Efforts rely on the mentors to seek 
for mutual time. For instance, one mentor actually planned a meet up at one of her mentees’ office instead of the 
normal venue as the mentee is a busy academician who holds an administrative post. In implementing this kind of 
intervention, it was found also that there are times where mentors needed to decide to carry on with the meet up 
even when one member is unable to attend in view to be fair to others. This means that whether the meeting 
materialises or otherwise does depend on the coordination of the mentors themselves.  
As for a more structured topic of conversation, a syllabus had been devised initially for all mentors to take note. 
However, in a brief discussion with mentors, they found the topic of conversation at most instances would depend 
on queries from mentees regarding any language issues or conversation that was triggered at the start of the meet up. 
It is at this point is when each mentor often manoeuvre the conversation to lead to the purpose of meetings. The 
main aim is to get members to talk in a more comfortable and casual mood of conversation.  
242   Zarina Othman et al. /  Procedia - Social and Behavioral Sciences  59 ( 2012 )  237 – 243 
6.  Conclusion 
On the whole, the preliminary findings of this study suggest that the mentoring approach was an effective 
measure in enhancing academician’s competence in speaking the English language. The meet up session specifically 
had provided an important avenue to practice the language. This is much appreciated by all mentees as expressed in 
their reflections. The role of practice can not be understated when discussing ways to improve a non-native’s 
language proficiency. Thus, this meet up session has proven to allow this kind of opportunity for participants which 
have also proven to be meaningful to the participants. It provides if not a total immersion, a partial form of 
immersion where conversations during the sessions took place in English and that it created an English speaking 
environment indirectly. 
And as the participants are those who had volunteered to participate in the programme, majority have made 
attempts to give their full commitment to the programme. For some, even the email correspondence had appeared as 
a favourable mean to be exposed to the use of the language. This brings us to element of ‘learner motive’ which 
contributes to the positive reflections from mentees on the meet up session for instance. Learner motive seems to be 
a contributing factor to the effectiveness of the session as participants who look forward to speak in English looks 
forward to the session to be able to practice the language. It also relates to the intrinsic factor where participants 
genuinely wish to improve themselves. And the presence of a mentor whom they see as the ‘guru’ was an important 
element especially so when a good rapport had been created between members. Most importantly, it was crucial that 
the rapport  or the ‘befriending’ between each mentee  and his or her mentor was of a good one. 
Thus, mentoring system worked as an intervention measure to improve speaking of the international language. It 
has raised a certain extent of awareness as reflected by one mentor, of areas of weakness and strengths in the 
language use. Not only awareness amongst the mentees mainly but also awareness amongst the mentors too. 
Mentees realised their errors of use or weakness when discussing about any language error issue but most 
importantly it was only through their mentors that their errors could be pointed out to them without any feeling of 
intimidation. This is significantly due to the rapport already created through this mentoring system. Mentees 
appeared more relax and for most mentees that feeling of embarrassed to speak or shy to speak become secondary.  
The theoretical view that ‘mentoring is a process in which a more skilled or more experienced person, the 
mentor, nurtures someone less skilled or experienced, the mentee’ is evidently proven in this pilot study. The roles 
of a mentor to adopt a variety of roles of modelling, teaching, sponsoring, encouraging, counselling, or befriending 
is apparent too. The study puts forth a significant finding that this approach is feasible in the enhancement of 
language use amongst mentees. And in this case, it is has proven its feasibility to be implemented on a group of 
academicians such as lecturers at higher institutions. The voluntary participation does to an extent play a significant 
role to the effectiveness of the programme. It seems to also indicate that learner value of the language other than 
learner motive is a significant contributing factor. Participants are participative when they see the ‘value’ of the use 
of the language. It is hoped that a longitudinal meet up sessions with the mentees will eventually show a marked 
improvement in the competence level of mentees involved in this research and more significantly it is able to raise a 
higher level of awareness of the use of the international working language. 
Acknowledgement 
We would like to thank Universiti Kebangsaan Malaysia for providing the research grant (Grant No: UKM-PTS-
095-2010).
References 
Anderson, E. M., & Shannon, A. L. (1988). Toward a conceptualization of mentoring. Journal of Teacher Education, 39(1), 38-42.  
Carter, M., & Francis, R. (2001). Mentoring and Beginning teachers’ workplace learning. Asia-Pacific Journal of Teacher Education, 29(3), 249-
261
Colwell, S. (1998). Mentoring, Socialization and the mentor/protégé relationship [1]. Teaching in Higher Education, 3(3), 313- 325. 
Johnson, H. (1997). Mentoring for exceptional performance. CA: Griffin Publishing. 
Lacey, K. (1999). Making mentoring happen: A simple and practical guide to implementing a successful mentoring program. Australia: Tim 
Edwards. 
243 Zarina Othman et al. /  Procedia - Social and Behavioral Sciences  59 ( 2012 )  237 – 243 
Meyer, T. (2002). Novice teacher learning communities: An alternative to one-on-one mentoring. American Secondary Education, 31(1), 27-43. 
Nguyen T (2011) Mentoring Beginning EFL Teachers at Tertiary Level in Vietnam. EFL Asian Journal. Volume 10. Issue 1
Portner, H.(1998). Mentoring new teachers. CA: Corwin Press. 
Yost, R. (2002). “I think I can”: Mentoring as a means of enhancing teaching efficacy. The Clearing House, 75(4), 195-197.  
